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Please sketch: \)

speaking

* And add notes through the
lecture!

reading



AIms:

* To outline why and how language is present in education

* To draw attention to how teachers can use language in education to
benefit all students

* To indicate how sensitive students are to the use of language

e To provide a good starting point for the language aware pathway as
part of teacher education




Orientation: a local wordsmith

- tiede, taide, jalkine, kirje, sairaala, vankila, p
aatelma, tietoniekka, taitoniekka, suure, ym &
pyra, nelid, uskonto, puoliso, henkild, yhtio, §
eristaa, jalostaa, itsenaistya, olettaa, sisusta [
a, toteuttaa, vahentaa, hoitola, kylpyla,
sairaala, vankila, kuvasto, isannisto, ...

* eristaa < eri, jalostaa < jalo, mahdollistaa <
mahdollinen, olettaa < olla, ole-.

* myds yhdyssanoja: elinvoima, elainoppi,
kansanomainen, keskipiste, oikeustiede,
uudissana.

6.3.2024 JYU Since 1863. https://commons.wikimedia.org/wiki/File:Grave_ston
e of Wolmar Schildt.jpg
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A long (local) history of
addressing language-
related issues from
different perspectives —
contributing to national &
international research

Tutkimuksen asiantuntija- aineisto kronologisessa jarjes-
tyksessa:

Maki, N. 1944. Kieli ja lapsuus. Suomalainen Suomi. Eripainos, no 5.

Miki, N. 1954, Aivovamman aiheuttamista lukemishairidistda. Kasvatusopillinen
aikakauskirja XCI, 120-127.

Syvalahti, R. 1975. Lukemtis- ja kirjoittamishdirio. Koulun erityispalvelu.

Syvalahti, R. 1983. Lapsellani on oppimisvaikeuksia. Kustannusyhtié Otava.

Kakkuri, I. 1989-1996, 2006. Kaunolle, Karille, Eilalle, Liisalle ja Kaisalle telityjen
lukemistestien tulokset.

Lyytinen, H. & Leinonen, S. 1995. Suomalaisten aikuisten lukemis- ja
kirjoittamisvaikeudet. Teoksessa J. Hyond, H.Lang & M. Vauras (toim.)
Kirjoitetun kielen prosessointi (s. 137-143). Oppimistutkimuksen keskus, TY.

Leinonen, Seija 1995. Psykologin lausunto Eilan lukemisvaikeudesta 13.9.1995.

Leinonen, S., Miiller, K. Leppénen, P. H. T., Aro, M., Ahonen, T &. Lyytinen, H.
2001. Heterogeneity in adult dyslexic readers: Relating processing skills to
the speed and accuracy of oral text reading. Reading and Writing: An
Interdisciplinary Journal, 14, 265-629.
https:/ /doi.org/10.1023/A:1011117620895

Pirttimaa, R., Takala, M. & Ladonlahti, T. 2015. Students in higher education
with reading and writing difficulties. Education Inquiry, 6:1, 5-23. https:
doi:/ /10.3402/edui.v6.24277

Jyviskylin yliopiston Opiskelun taitokartta —kartoituksen kehittimisaineisto vuosilta

2017-2021. Kakkuri, 2024

JYU Since 1863. 6.3.2024 5



What if we are building the world together -
vet

« “... we seem to be more prone to acting
our way into implicit thinking than we
are able to think our way explicitly into
acting,” and that

* “If we are not aware of what and why
and how ..., we cultivate a mindlessness
that, in the end, reduces our own
humanity and fosters cultural division

even when it is not intended”
?

http://momentsinmyhead.com/2013/04/27/finding-wings-life-after-a-4-can-a-day-red-bull-habit/



Why be [anguage aware?

Language affects:

* how we think: what we pay attention to, how we make
sense

* how we relate: dis/connect with others
 how we work: tools can use




We need to begin by recognising that...

* The language of home is one of the languages of learning

* But the language of school is often different — sometimes very
different — from the language of home & communities

* And the language of school becomes increasingly abstract and
removed from the here-and-now

e Language is used as a tool for assessment, as well as learning and
teaching, and building relationships



"Every teacher is a laGnguage teacher’ (POPS,
2014)

* In everyday language we can say that the sun rises and
sets...

* In scientific language we have to say that the Earth
rotates on its axis as it orbits the sun.

» Different languages ‘think’ the world in different ways




Four ways of thinking about language

1. Language is cultural: it develops over time in a particular environment
2. Language is relational: it connects (and disconnects) people

3. Language is cognitive: it is a tool for thinking

4. Language is physical: it involves our bodies
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Spoken language in education:

e Cultural:
* raising hands

* teacher question = student answer > teacher _
feedback/evaluation format common (IRF/E) 1. IDRF (discuss)

* small group student discussions 2. Exploratorytalk

* Relational:
* public: one = many
 authoritative: safe or scary place to take a risk

* purposeful: building bridges, using and developing
resources

* Cognitive:
 thinking involves language (as well as other modalities)
* Physical:

e individual voices

How to improve the use of
spoken language?




Preparing students

to use talk well

Hannula, M. (2012).
Jyviskyld studiesin

education, psychology and social
research, (446).

Hannula, M. (2013).

Teoksessa Jéddskeld, P, Klemola, U.,
Lerkkanen, M., Poikkeus, A., Rasku-

Puttonen, H. & Eteldpelto, A.(toim.):

Yhdessd parempaa pedagogiikkaa.
Interaktiivisuus opetuksessa ja
oppimisessa. Jyvéskyla:
Yliopistopaino, 125-138.

About Talking Points

Talking Points are thought-provoking statements, which can support discussion if presented
to well-prepared students. Initially students may need to be offered key phrases which will

help them to generate exploratory talk. Learning how to use such phrases —or ‘talk tools’ —is
a life skill (Dawes, 2012).

Useful talk tools include:

‘What do you think? Why do you think that?’
‘| agree with this, because...’

‘| disagree with this, because...’

‘This reminds me ...’

‘Canyou say more about....’

‘What does anyone think of that idea?’

‘I know that.....’

‘Do we all think - 7’

http://digitaliseddialogues.no/wp-content/uploads/2016/08/Preparing-students-for-exploratory-talk-071616.pdf



http://digitaliseddialogues.no/wp-content/uploads/2016/08/Preparing-students-for-exploratory-talk-071616.pdf

Spoken language in education:

* Physical:
* |listening well in real-time is supported by seeing the person
speaking
* Cultural: children learn how to listen
 when they are interested, when there is a reason to listen
* through practice, e.g. listening for details, instructions or the
overall idea
* Relational:

e Children can listen better when they feel safe and have time
to ‘tune in’

* Positive relationships help children to listen better
* Cognitive:

* Listening involves engaging with different perspectives,
making connections

* Listening is an active, and can be an exhausting, process

How to improvelistening?
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https://4.bp.blogspot.com/-7_eb1NSp_nM/VSuvyhWsRuI/

Written language in education:

Relational
e often learnt through a relationship (prolepsis)
e part of becoming more aware of the surrounding world

Physical
* involves eyes and/or touch, position/posture
* physical handling of material = digitalisation?

Cultural
* how textis valued, e.g. Finnish education textbook-based

* how text is handled (direction of reading), sign system (letters,
syllables, characters)

Cognitive
* involves engaging with an arbitrary, abstract sign system and
understanding that it contains meaning

8dI'8z¥xz9v-g-498ulj-yrim-Suipeau/spiy-susis-Sultuiem-sapl|s/1/wod uoisiaynoge|je-T1//:sdny



Monilukutaito

AIVOT OVAT IHMISEN

TARKEIN ELIN

Aivot toimivat monipuolisemmin kuin tietokone. Aivot ovat
tunteiden, ajattelun, oppimisen ja muistin keskus. Ne ohjaavat
myds puhumista, nikemistd, kuulemista ja liikkumista.

Aivot, selkdydin ja hermot
muodostavat hermoston

Aivojen alaosasta alkaa selkirangan sisalla
oleva selkiydin, josta lihtee hermoja kaikkialle
elimistddn. Hermot ovat kuin ohuita sihkdjoh
104, jotka valittavat tietoja aisteista ja elimis
10514 selkdytimeen |a sielts edelleen aivoihin
Kur naet tietd ylittiessasi nopeasti lihestyvin
auton, it menee tieto aivoillesi, Ne tulkitse
vat tiedon ja antavat kiskyn jalkojen lihaksille
*Vauhtial®

Aivot varastoivat muistiin koko ajan tietoja
nikemastdsi, kuulemastasi ja kokemastasi
Muisti [a oppiminen littyvat silloin toisiinsa
Kun opit asioita, aivoihin muodostuu mulst)
jalkia. iman aivoja et pystylsi Nikkumaan, pu
humaan, ajattelemaan tai loitsermaan

20.1 Loustavaa!
Maalivahti nappas.
kadkki kiekot hans

kaansa. Miten hin
voi ajatella niin no-
peasti? Vil voiko?

a Hermoja pithn
kulkoe viestejd alsteista
avoilhin

© sciksydin van.
133 viesteld aivojen

jo muiden elinten
valilly,

20.3 Hermosoluissa
on haarakhenta, joiden
avulia hermosolut ovat
yhteydesss toisinga

0 Aivot ohjaavat hoko
elimiston toimintas

Hermoissa kiitdd viesteji

Hermot toimivat tavattoman nopeasti, Vediit
kitesi pois kuumalta levylta jo ennen kuin
ehdit ajatella asian, Pydrdilyn, pallopelit |a
monet muut likkumisen taitosi olet oppinut
harjoittelemalla, Myds jiikiekkomaalivahdin
imiomainen kyky perustuu harjoittelemalla
hankittuihin automaattisiin toimintoihin, Kis
ky maalivahdin kadelle napata kiekko tulee
sellytimestd, e aivoista. Siksi se on nopea
toiminto.

20.2 Hermot ylettyvit kadchialle kehoon
Hermostossa on hormoja, jotka ovat kuin
ahuita jovoja. Niissd kulkee sthkdisia viestesd
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Comparing the reading pathways of strong
and weak second grade student readers

Kuva 2. Tokaluokkalaisten hyvien lukijoiden kuvaamat lukureitit. Lukurei- Kuva 3. Tokaluokkalaisten tyydyttivien lukijoiden lukureitit. Lukureitit on
tit on pelkistetty oppilaiden kuvauksien ja videolla esitetyn demonstraation pelkistetty oppilaiden kuvauksien ja videolla esitetyn demonstraation poh-
pohjalta. Kuvan alkuperdinen Ilihde: Aavikko ym., 2016a, ss. 72-73. jalta. Kuvan alkuperdinen lidhde: Aavikko ym., 2016a, ss. 72—73.
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Herttovuo, P., & Routarinne, S. (2020). Monilukutaitoa oppikirjan darella. Ainedidaktiikka, 4(1), 99-121.



Written language in education:

Physical

* how to hold a pencil, typing, touching, motor skills

Relational

* increased distance to audience, need for clear expression, can be

drafted, enduring

Cultural

* ‘rite of passage’, exchange of information, authority & legitimacy

Cognitive

e double processing
manage ideas
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- Pick up your pencil - use
your pointer and thumb,

. Let it dangle - this is step

- Use your other hand to
rotate your pencil around t
. Until, it reaches it’s pillow
where it gently lies down.

complexity of linguistic forms to

. K-

https://i.pinimg.com/736x/61/98/10/61981001cb60783e5f9c640d5fb792d1 jpg

https://kidsactivitiesblog.com/wp-content/uploads/2019/03/Screen-Shot-2019-03-07-at-4.00.43-PM.png


https://kidsactivitiesblog.com/wp-content/uploads/2019/0

Embodied language

e Gestures are visual signs ‘that contains the child’s future
writing as an acorn contains a future oak tree. ... writing in
air, and written signs frequently are simply gestures that have
been fixed’
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INELCEREY
moments to add
notes to different

parts of the

illustration

2. Discuss with someone
near to you — how do
your notes compare? Can
you add something
more? What thought
and/or questions come to
mind?




Language awareness involves understanding how

* language is presentin education,
* language can be conceptualised, and
* the implications these conceptualisations have for education.

 We can approach language awareness through the material culture of schools
(i.e., interaction with and through objects)



THE ARENA

Subway

>
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g Class room

Sprakskap — Swedish as a social language (Brendon Clark and Karl Lindemalm, eds., 2011: 2)



Existing language provision and pedagogy

» Second official language (toinen kotimainen)
* Foreign language classes (e.g. English, French, Spanish)

e CLIL provision & bilingual schools (bilingualism enriches rather than undermines
overall literacy skills)

From Tamas’ fieldw

e Official languages but no
registered bi- or multi-lingual

* Preparatory classes
* Heritage language education

Legitimating spaces on school premises for particul
languages which are deemed to be of value, while
erasing others



Repertoires

* The multilingual repertoires of people are predominantly
conceptualized and supported in terms of national languages,

recognized minority languages and global languages, especially
English (e.g., Nikula et al. 2010).

* The languages of unrecognized minorities are not visible nor
promoted at the same time.



Dilemmas for successful education

* There are several languages spoken by pupils that are not highly valued in
Finnish mainstream education

* “Heritage languages” are usually taught in evening schools (voluntary
participation, out of school premises; limited ownership of space)

« 2ndgeneration pupils not achieving the literacy and numeracy levels of Finnish
peers (e.g., special issues of Kasvatus: “Maahanmuuttajuus, etnisyys ja
koulutus” [2017/3] ja NMI Bulletin: ”Polarisoituva koulu” [4/2023]



Aidinkielet 4.8.2017

Jakaumat
04082017 134550

Aidinkieli->Nimi:
1

2 akan

3 albania
4 sraba
5 aramea

—

6. armena
7. bengali
8. berberkieli
9, bosnia
10. bulgaria
11 buma
12 chmv_
13 dari

14, englanti
15. farsi
16. hindi
17. igbo
18 italia
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From Tamas’ fieldwork

-

21 kazakkl

22 wina
23 kikongo, kongo. 2
< O _"‘—-——.'—T

.

Whereas the list suggests ‘one person one language’, pupils
perceive the presence of multiple languages within their

everyday activities in a more complex and more personal
way (cf. Szabd 2018).
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Photo: © Eija Aalto




e Student-drawn and teacher-printed movable signs to
display the names of weekdays and words of pupils’ choice

in several languages (here: Spanish, German and English)
* This kind of activity is not restricted to particular languages

From Tamas’ fieldwork



Resources, ownership and expertise

e Speaking Finnish as an additional language in
Finland: is it still exotic?

e Children can be (but seldom are) considered
experts of languages (e.g., Lehtonen 2017)

* pupils taught each other e.g., to write
Cyrillic, Arabic, etc.

* a “silent” pupil with emerging Finnish
skills became the most skillful and
acknowledged expert of Arabic in the
school community

e teachers admitted their illiteracy in
several scripts including Arabic

”With languages you can get friends” Photo: © Voima
http://voima.fi/artikkeli/2017/kielen-voima/



http://voima.fi/artikkeli/2017/kielen-voima/

Steps towards language aware education

* Acknowledging languages as known by pupils and their
communities

* Recognising the way in which language is present within existing
practices and how pupils are socialised into the use of language in
particular ways

* Recognizing different languages as part of school environments



Space creation through activities

* "Conversation among generations”
classes are examples of joint knowledge
contruction with parents and
grandparents (example from Hungary)

* Interaction can be multilingual and/or
dialectal as well.

* A tool for status management: parents
contribute to school work, pupils see how
skillful their peers’ (grand)parents are.

e Similar context: Szabd et al. (2023)

From Tamas’ fieldwork



Language-friendly spaces
* |t is necessary that the students contribute to the planning of

their environment

* The increased visibility should increase multilingual interaction
in practice. Mere decorations are insufficient

Photos: Kury et al. 2014. Sprachenfreundliche Rdume gestalten [Designing
language-friendly spaces]. Akademie Graz




Food for thought (1)

How and when do
you use different
languages?

What makes it
easier or more
difficult to use

different languages?
J

What is the value of
being able to use
different languages?

/







A M ENSURE INCLUSIVE AND EQUITABLE QUALITY EDUCATION AND

PROMOTE LIFELONG LEARNING OPPORTUNITIES FOR ALL

ATD-19 PANDEMIC 24 MILLION LEARNER
HAS DEEPENED A | o (PRE-PRIMARY TO UNIVERSITY LEVEL)

GLOBAL LEARNING CRISIS MAY NEVER |

147 MILLION CHILDREN

MISSED OVER HALF
OF IN-PERSON
STRUCTION

S
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n Overview

https://unstats.un.org/sdgs/report/2022 /The-Sustainable-Development-Goals-Re port-202 2. pdf

Average scores for reading literacy in some

comparison countries during 2003'—2018 e

READING:

» Number of excellent readers has remained good

+ Proportion of weak readers has clearly increased

« The strongest area is information search

- Girls still clearly outperform boys (the biggest
difference among OECD countries)

» Committing to reading has a strong connection
for reading literacy

+ Moderate use of computers supports reading

- Confidence in one’s own skills as well as
persistence are positively connected to reading

« The strongest explanators for reading literacy
are attitude and reading activity

MATHEMATICS:
« Performance level has remained the same
« Girls perform slightly better than boys

SCIENCE:
« Performance level continues to fall

2000 2003 2006 2009 2012 2015 2018 - Gitls perform clearly better than boys

https://ktl.jyu.fi/fi/pisa/en/pisal8-esite-eng-verkkoon.pdf

490

The population of foreign-language speakers has almost doubled in the
last ten years making up 8.3% of the total population as of 2021
(Statistics Finland, 2022). In 2018, some 6% of students in Finland had
an immigrant background, up from 3% in 2009. Amongst these immigrant
students, about four in nine were socio-economically disadvantaged.
RecentPISAresults for Finland also show that a disparity ... exists
betweenthe reading performances of immigrant- and non-immigrant
background pupils (OECD, 2019). These disparities are not the same in
other countries.

PROGRAMME FOR INTERNATIONAL
STUDENT ASSESSMENT (PISA)
RESULTS FROM PISA 2018


https://www.oecd.org/pisa/publications/PISA2018_CN_FIN.pdf

Are we language aware already? At least
language is used a lot in education, but...

* In Finland ...[b]oys are overrepresented among weak readers and girls among top
readers. In Finland there are about four times as many boys among the weak
readers (13%) as girls (3%) and among the top readers the respective percentages
are 9% of boys and 21% of girls. Reinikainen 2012: 112-113

 Valitettavasti OECD:n Suomi-raportti vuodelta 2016 osoittaa, etta Suomessaon
OECD:n Euroopan maiden suurin kuilu maahanmuuttajanuorten ja kantavaeston
nuorten koulumenestymisessa. Salmela-Aro, 2017: 93



Choose one
character and
consider how

they would
experience the
following:

A bilingual
Finnish-English
speaking child

A Spanish- 4
speaking child o
who has been

learning Finnish

for a few weeks

A Finnish-
speaking child

A bilingual
Russian-Finnish
speaking child



Raises questions

 What do we expect young people to invest in
education?

* What if education leads to ‘resignation’? Cutting
students off from that which they care about,
anaesthetizing them, impoverishing the world
and the individual?

INOJT



https://inouterasmus.wixsite.com/resources/home

A glimpse into a multilingual classroom

* A 1st grade class of 20 children in a diverse socio-economic area,
some pupils were born in Finland, some had newly arrived, some had
lived overseas for a time, all were learning English and studying
through Finnish. The languages of the class were Finnish, Arabic,
Albanian, English, Spanish, Russian, French and Somali.

Pomykal, 2021


https://inouterasmus.wixsite.com/resources/home

A kind of rule...

The teacher viewed the classroom as a positive environment, although

meillé on ollu vahdn niinku semmonen sdénté et luokassa puhutaan sitd kieltd jota
kaikki ymmdrtaa —valilld se mun mielestd kuulostaa véhdn karultakin, ettd kielettdisiin
puhumasta sitd omaa didinkieltd mut sit meillG on — tai se tuli oikeestaan tolta suomen
kielen opettajalta, joka on meiddn luokasssa aika paljon— niin hdn just sano et usein on
sovittu, ettd luokassa puhutaan sitd yhteistd kieltd, jolla myos opiskellaan ja sitte ma
oon niinku sanonu ettd kaikki tietdd et esim valitunnilla voi sitten puhua sitd omaa kieltd
(LO haastattelu. 19.11.2020

Pomykal, 2021;
illustration Moate & Szabd, 2018



In small group interviews with Finnish-speaking
students:

* vaikka ne puhuu tosi hyvin suomea mut ne vaan puhuu vendjéad vaikka me
ollaan sanottu et vaan ulkona saa puhua vendjéaad ja muuten puhutaan :
suomea — niin et kaikki ymmdrtdd (1.3. ryhmdhaastattelu 1.12.2020)

* “neeihaluu kertoo muille mitd ne puhuu” (1.1.)

* “niin ne kyl osaa tosi hyvin suomee — ne haluu et ketdédn ei ymmdrra mitd "
ne puhuu”(1.3.) (1. ryhméhaastattelu, 1.12.2020)

» “kaikkien pitdd puhua suomea koulussa” (2.2. ryhméhaastattelu,
8.12.2020)

Field notes:

* “Luokassa, suomen kielen tunnilla, kddnndn monikieliselle oppilaalle hénen
lukemansa kirjan sanoja, jotta hdnen olisi helpompi ymmartdad tekstia.
Kantasuomalainen oppilas keskeyttdd keskustelumme ja tiukasti sanoo
meille “Suomeksi—meiddn luokassa puhutaan vaan suomea” ja poistuu
paikalta.”




Pupil reflections:

“muut sanoo ettad dlé puhu vendjaa Gla puhu vendjaa ja sitte me lopetetaan —

mda sanon aina niille (muille saman kielisille) ettd pitédd lopettaa mut ei ne ikind
lopeta” (3 haastattelu, 8.12.2020)

“vélitunnilla meillé on salakieli” (5 haastattelu, 16.12.2020)
“valitunnilla saa puhua omaa kieltd” (4 haastattelu, 16.12.2020)



Ruokalassa, oppilas 6 ja oppilas 7.

e 7/ yrittdda keskustella oppilaan 6 kanssa.
* 6 laittaa kédet korville aina kun toinen oppilas aloittaa puhumaan.

e / tulee kertomaan luokanopettajalle ja minulle, etté oppilas 6 ei
kuuntele hanta.

* Hetken kuluttua sekG mind ettd luokanopettaja huomaamme 6 taas
laittavan kddet korville.

* Menen heiddn poytansd luokse ja kysyn suomeksi tapahtuneesta.

* “I don’t speak finnish, | don’t speak finnish” (6 haastattelu,
21.12.2020)
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‘Well-being week’

Oppitunnin aloitus. Oppilas 7. Tutkija.

7 kysyy minulta: Miksi ei liikuntasali? Mikd metsé?

Selitén, ettd ténddn on hyvinvointiviikko ja sen takia menndén metsaan.

7 pyytdd lupaa mennd vessaan. Nden, ettd hdntd harmittaa.

7 on tulossa takaisin oppitunnille, mutta ndyttad edelleen surulliselta. Pyyddn hantd jagmadn
luokan ulkopuolelle ja kysyn, mikd harmittaa.

7 ei pysty kunnolla kertomaan.

Tutkija: onko vaikea kertoa suomeksi?

/. joo

Tutkija: haluatko kertoa espanjaksi?

Helpotus 7 kasvoilla. Hdn kertoo, ettd oli odottanut liikuntatuntia kovasti ja hdanellé oli uudet
sisdliikuntavaatteetkin ostettuna. Keskustelemme hetken espanjaksi.

Tutkija: pystyko jatkamaan tuntia ja tulla nyt luokkaan?

7:joo kuvista. Voin tulla. Mutta millon liikuntaa ?

Tutkija: vasta suomen kielen jélkeen.

Hetken pddstéa 7 tulee takaisin luokseni, koska ei pysty keskittymdaan.

7:Voy a calmarme. [I'm going to calm down.]

Pomykal, 2021: 55



he importance of the teacher

* "'mun on vaikee vdlillG ymmdartdad tehtdvdd ja jos Py
mdad en tiedé ma kysyn opelta” (3 haastattelu, ?k
8.12.2020) ,g(

.

Sl r ()

* "If I need help, | will go to the teacher and ask S X % L

her to translate" (individual interview with / \>
bilingual child) \Q E

Pomykal, 2021



Educability

* The most significant feature that can change the advantages of bilingualism to
disadvantages is the teacher — how teachers consider bilingualism and whether
teachers still believe that students have the capacity to learn

* There is no cognitive penality for children who learn and speak two languages. In
fact, there are benefits. Higher degrees of bilingualism are correlated with
increased cognitive abilities in such areas as concept formation, creativity,
theory of mind, cognitive flexibility, and understanding that printed words are
symbols for language. In addition, these children have more advanced
metalinguistic understanding of how language works...

—"the actions of a teacher and the structure and characteristics of
interaction ... define a student’s ability and capacity to learn ... rather than an
"individual ability or capacity’



1. ASKEL: Koulun kielimaisema
(Johdanto POM-opintoihin)

2. ASKEL: Mina kielenkayttajanad ja
viestijana (OKLV211)

3. ASKEL: Kielitietoiset kaytanteet
(Videoclubit, OH1 & PROpe)

4. ASKEL: Tekstitaidoilla
tasavertaisuutta & mina kieli- ja
viestintdasiantuntijana (POMM1083)

5. ASKEL: Kielet monialaisissa
oppimiskokonaisuuksissa

6. ASKEL: Havainnoimassa oppijoiden
kielellisia resursseja (OH2 & PROpe)

7. ASKEL: Luokkayhteison kielelliset
resurssit opetuksessa (OH3 &
PROpe)

8. ASKEL: Kielitietoinen kouluyhteiso
(OH4 & PROpe)

! Kowluw ielimaizeme

2. Mind kiglenldytididnd jo wiestiidnd

3. Kielitictoiset kaytdwteet

4. Tekstiteidoilla tasavertaista toimifuuita &

Mind liell- [o viestinidosiantuntijano

5 Wielet wmonialaisisss ppeimiskokoseisuulksisse

f. Copilaiders kielellisid rezuvizelo

HaveinyeiMmesss

7o Lwakkayhteisin kiglellisar .
resurssit opetuksesse "

A, Klelicietoinen kouluynlteisd

6.3.2024
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Food for thought (2)

How do you see the
teacher’s role
regarding the use of
language(s) in
education?

What new thoughts do
you have about
language in education
just now?

What is the value of
being able to use
different languages?

J y,
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Tehtavat kotiryhmissa 1 — Alakoulun ylli

* Pohtikaa kielitietoisuutta alakoulun yllin oppitunnilla Monikielisen oppijan matkassa -sivuston
avulla https://monikielisenoppijanmatkassa.fi/kielitietoisuus-eri-
tiedonaloilla/oppikirjatekstit/alakoulun-vlli/

* Pienryhmatyoskentely (3 ryhm3a)

6.3.2024

Jokaiselle ryhmalle valitaan yksi sivuston tehtavista
ryhma 1 = kohdat I-Il, ryhma 2 = kohta Ill, ryhma 3 = kohta IV

Ryhmat pohtivat sivuston tehtavia yhdessa ja pyrkivat loytamaan naihin sopivat vastaukset
seka pohtimaan tehtavaa kielitietoisesta nakokulmasta

Lopuksi jokainen ryhma kertoo tiivistetysti muille tehtavastaan, siihen pohtimistaan
ratkaisuistaan ja siita, minkalaisia ajatuksia tama tehtava heratti liittyen kielitietoiseen
opettamiseen ja opettamiseen ylipaataan

JYU Since 1863. 47
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Tehtavat kotiryhmissa 2 — Havainnointilomake

* Tarkastelkaa pienryhmissa Kielitietoiset luokkahuonehavainnot lomaketta

e Pohtikaa, milta osin lomake linkittyy paivan luentoon

* Pohtikaa myos, mitka osiot havainnointilomakkeesta laajentaa miten
ymmarratte kielitietoisuus on, mita kuuluu siihen

» Keskustellayhdessa milla tavalla ’jokaisen opettaja on kielen opettaja’ ja
miten tama lahettamistapaa voi vahvistaa jokaisen oppilaan osallistumisen
luokassa ja omissa oppimisessa.

https://peda.net/jyu/okl/koo/1.-askel-johdanto-monialaisiin-opintoihi/tullaan-tietoisiksi-moninaisuudesta-koul/kielitietoiset-
luokkahuonehavainnot-lis2:file/download/693eel1286abee904f31d5a4678350dc57660c62 1/Kielitietoiset%20
luokkahuonehavainnot%20%28Listiac%29.pdf
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