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Connecting information

m The Danger of a single story (TED Talks)
m Insideness/outsideness

m Place, Nation, Homeland

" S
Cultural History of Education
Material Culture of Education

m Artefacts —the objects we make and use—
are part of our history.

m If we know how to analyse them, they can
be sources for better understanding our
history.

m Artefacts can show us another kind of
history, another way of approaching the
past.

What's in your Pockets?
What's in your Bedroom?

m Always an interesting question...
m Ask any one what and why.

m Everyone has different ideas, and
there is typically an interesting
explanation.

m We know these
objects because
they are part of our
familiar
environment.

I A person born a
century ago, in this
part of the world,
would have a
difficult time
understanding our
material culture.
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Las tabas, game

m To play knucklebones

m Some objects have been replaced
m Some are out of use
m Some have changed their use

"
Victorian Dress-Lift Birthing chair

m Skirts were huge and streets were
disgusting in the Victorian Age. Plus
there were all sorts of stairs a lady
would have to climb. So she’d have to
lift her skirt a bit , and these devices
helped make it charmingly
complicated to do so. The tongs
were connected to the hem, the
loop at top connected to a belt  (or
chatelaine). There was a pulley
system involved where the lady would
pull one end of the chain to lift the
skirt. How this was superior to simply
lifting your skirt with your hands, only
a Victorian would know.
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Telephone box
Spain (c. 1980) UK, today , cash dispenser
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Artefacts are more than just material things

m They communicate ideas, symbolize
values, and convey emotions. When we
consider meaning and values, we are in

the domain of cultural history
m Different artefacts mean different

things to different people, and those
meanings change over time

-Classroom is a part of everyday life
-Classroom have become a synonym for education

- But we do not know many things about it

Our personal
memories are
coloured or
blurred
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The Black Box of the Schooling
Source: Braster, S., Grosvenor, |. & Pozo, M. (eds.) (2011). The Black Box of Schooling.

Peter Lang, Brusells, p. 277.
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What is inside the classroom?

m Two kind of actors:
TEACHER
PUPILS

m Two types of artifacts:

m CULTURAL: created by humans (outside the
classroom)

m SOCIAL: products of individuals or groups
within the classroom

What objects were used?
How were objects used in the classroom?

‘ Objects ’ ‘ Routine ’

m Today we could examine textbooks from the
perspective of this Course (InOut/Outln,
Diversity, Culture, Europe...)

m These examples belong to Spanish schools
during the post Civil War
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Home, Nation, Homeland
Insideness/Outsideness

m Notions of nation and homeland need to
be taught and cultivated. It is very difficult
to interpret these concepts that change
over the time, the place and the person.

m Be that as it may, there is evidence of
their relevance to the teachers and to
every social researcher.

m Taking post-war Spain as a case study, we
will offer examples of the ways in which the
Franco’s regime

naturalized its political control,
created a nationalist history and
imposed a national identity.

We could find similar examples from different
countries and periods.

"
Formal Education:

Textbooks —
School exercise books
School desks and benches
Wall charts

Out of school activities
School photographs

School uniforms

School buidings

Etc.

In-formal Education:

Youth organizations,
Out of school activities,
Symbols,

Songs,

Uniforms,

Games,

Etc.

m Totalitarian regimes have always exerted a
strict control over FORMAL AND INFORMAL
EDUCATION and over teachers to maintain
their own survival.

m |n every dictatorship, teachers from all
levels, must help to consolidate the new
structures and to keep the imposed order ;

m To do so, teachers are required to reproduce
the new ideology, and they are prevented
from spreading any idea that could
delegitimize the regime

" JEE
“National army” against bolshevism, social
unfair, trade unions...
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Comrade Lenin cleanses the filth
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IL DUCE

DUC ELIMINATES DIRT, GRIME,

- 55

m When the “Nationalists” came into power in
1936/39, one of the first items on their agenda
was to take control of the educational system.

m They believed that the “red revolution” had
been developed with the help of the educational
system and that “the new Spain would not
triumph if it does not conquer the School”

Serrano de Haro, A: (1943). Yo soy
espafol. Madrid: Escuela Espaiiola.

1943-1966
Elementary primer

m 1st edition: 1943

m 20th edition: 1959
m 24th edition: 1962
m 26th edition: 1966

STIN SERRANO d HARD
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m History began with the expulsion of Adam and Eve
from the Garden and ended with the “benevolent”
regime of Franco.

m Each chapter concluded with a maxime to pupils to
memorize, ranging from the moral to the
triumpahlism:

m The Romans were strong but cruel.

m It is better to be good than to be rich and
powerful.

m Spain civilized America.
m The American nations call Spain mother
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Maxime of this lesson:

m Espafia es muy
hermosa. beautiful.

m Nunca consintieron m The Spaniards never
los espafoles que los  allowed foreigners
extranjeros se take over it.
apoderaran de ella.

m Espafia is very

‘ « tos trelnta y tres afios ya era General; por
valiente ha ganado la guerra cn Espafa.
Franco es muy trabajador, y muy religloso
7 muy buen padre de familia,
Franco ama mucho a Espana: por defeader &
Sapania b sido herldo en la guerra muchad

Franco ama muchio a 1os trabajadores y a loa
‘pobres; por ¢3o ha fundado <Auxilio Soclals y
protege & las familias numerosas y da oraal
diarlo a los anclazos que han pasado la vida
trabajando.

Franco es ¢l Jele Nacional de Jn Falange y

Bocos: quicre'que fodos unldos formemos la Espaia
Tmperial: 1os niitos, en el Frente de Juventudes
'y en la Escucla; los hombres en los Sindicatos,
en el estudioy en e trabajo.
Franco es el primero de los espafoles.
iViva Francol
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El Caudillo

{Franco, Franco, Francol ‘

iQuiéa cs Franco?

Franco es ¢l Candillo de Bspafia; 6l manda y
Ros0Lr08 Dbsdssemos,

Erancn e un soldado valente: por vallente

el = | am Spanish!

m And my grand-parents
([my ancestors] are
the millions of men who
died for Spain and for
the faith of Jesus Christ
and the men who made
the cathedrals and the
castles and the men
who discovered
America.

Y los millones de hombres que mu
_Espana y por la fe de Jesuc i
cieron, las catedrales y los castill
descubrieron América son mis abuelos.

_ Y las manos que hicieron la «dama de
¥ las que pintaron los cuadros mds

Onwards Spain!

Spain is the same now as
before and it will be the same
forever. Spain is eternal! And
| am a part of Spain!

To be faithful to its history, |
have only to defend the
church , obey the Caudillo
and work in peace with the
Spaniards.

And if Spain needs my life,
my life | will give to it.




Yo quiero gue los campos de Bnpmu
iados de frutos mad. ¥ ol sy qus“. |

las fdbricas se escuche ¢l golpe de los martillos
y el ruido de las mdquinas; y que nuestros bar- |
cos recorran los mares, Hevando a lejanas tie-
rras las naranjas de nuestras huertas; y qmen . I Want my homeland.
todas ]AlIS casas haya lumbre en los hogares, y B a|WayS to be gOOd! ”Ch
pan en la mesa y alegria en el corazén.

Yo quiero que mi patria sea siempre buena, | and happy
siempre rica, siempre feliz.

iArriba Espana!

~ m Onwards Spain!

SUGEREXCIAS PARA EL TRABA10..—-Hemos liegada a In witio leccidn.
- e 3l gymaon inensa'y profenda o o
2 Espani
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m Suggestions for work
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m YO soy espafiol presented children a
Manichean world:

m Sinners <4=) saints

m Savages ) missionaires
m Traitors 4= patriots

m _
El hermano de Paloma, 1963

Paloma’s brother i José Maui |
[ | Bihireand

atoma
por Posisa. Vittardefrancos

.

&5 tfg‘m:c:.n cicn =e faman sUecos .

e o Jos nifics de Jforuega

e su{':; se Homan Moruegos .

se {lerman Sos mipos de For

A suizos. Lugaf se llaman
portugueses.

dos nifos ceRu-

moin griegos .
Jos ninos de
lofonolo

se Mlaman

Todaos esas y

algunas mds son: . A
JT%..ci,o'nes de Euro-
PoL.
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Fero for mas bonlta de
toclas.
Ja mas hermosa... .

fo mds buero ...

Jda mejor es: ke &
i Espc:t.nu. ] WY ¢
- Ser espariol -
-St-les clice {a maestrou:
-Uosolros awngue sols pegue-
Tios debels de saber ue sen
espafiol es una cosa.

oy grancle

85&)3 vy contento de ha-
ber mocido:

il
- lfosa de vosolres debels ger:
esludiosos
simceros
lentss
crishanos. .
S

muy gronde...
para que Espafia este orgu-

" T

PLACE of Spain in the world...

AMERICA
WORTE

RMERICA
DEL




Spain was situated by the Divine
Providence in the middle of the
World.

Menéndez-Reigada, Catecismo Patriético Espafiol. Salamanca,

" T

The necessity to obey a leader called
“Caudillo” legitimated by the divine
providence but not his proceeding from a
royal dinasty

m This idea could no be found earlier in history
textbooks. It can be considered a new contribution to
history schoolbooks published during Franco’s era.

m Schoolbooks contain adulations of the

FIDE, 1939, p.5. dictator and statements claiming that Spain
had recovered its well-deserved place
among nations and close to God.

" A o

Education throughout

m Schoolbooks
mLeader Symbols
mPersonality Cult

| T
Towards God through Empire

\

"
Coins proclaimed Franco
“Leader of Spain by the Grace of God”




Franco. Commander of God and of the Nation.
The first world triumphant leader over bolshevism

in battlefields. | 4 FRANCO

Not only History books, and not
only in Spain




80% of the content in North Korean
textbooks can be said to be focused on
idolizing the leader
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Some conclusions

Roith, C. (2015). Memory and critique: Essays on the History of education and school in

m Schoolbooks constructed the new national identity in
the sense of the dictatorial regime as opposed to the
‘other’, the ideological enemy . ONE STORY

m The National-Catholic ideology of Francoism was not original
and repeated the arguments of former historical periods.

m Text and images were not truly designed to convey
cognitive content to students, but to form their
emotional and sentimental  structure.

" I
Teaching History

m Has been strongly linked to the NATION, with
outcomes that have been good and bad .

m Constructing history for an inclusive nation
that seeks understanding not only across its
own components groups —but also of its
neighbours- can clearly be a force for good

Connecting information

m The Danger of a single story  (TED Talks)

m “How they [stories] are told, who tells them, when
they're told, how many stories are told, are really
dependent on power”.

m “Power is the ability not just to tell the story of
another person, but to make it the definitive story
of that person [country]”.

m “The single story creates stereotypes. And the
problem with stereotypes is not that they are
untrue, but that they are incomplete. They make
one story become the only story”

2016
m Constructing history for the exclusive Jyvaskyla
nation, especially one which sets itself against InOut/Outin
its neighbours, is a dangerous force in Erasmus+
the world .
" "

Reflective questions
1. What were you taught about Nation and
Homeland at school?
2. Did you learn it in a particular subject?

3. Do you think these concepts must be taught
al school?

4. These concepts can/should/must be taught to
inmigrants and/or refugiees ?

5. Why? Does it help to develop Insideness?
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Activity

m Choose a personal and relevant object
that represents INSIDENESS for YOU.

m Describe it to the rest of the group.

m Explain why you have chosen that
particular object.

m The group (= 6 students) must try to find
out the thread or threads that connect all
the objects.

M
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