
Planning teaching
Josephine Moate

OA1 2025



Situating this lecture



Overview

• What does it mean to be a teacher?
• What is teaching?
• What concepts do we have to help us think about teaching?
• An example of teaching
• Guidelines for planning teaching in OA1



What does it mean to be a 
teacher? 
To work with head (understanding), heart (intuition & integrity) 
and hands (to act, reach out to others)



Being a teacher…
… requires a tactful sensitivity 
toward the child’s subjective 
states, an interpretive intelligence, 
a moral intuitiveness, an 
improvisational resoluteness in 
dealing with young people, a 
passion for knowing and learning 
the mysteries of the world, the 
moral fibre to stand up for one’s 
beliefs, a certain understanding of 
the world, a deep sense of 
discipline, and not least a basic 
vitality and sense of humor.

vaatii tahdikasta herkkyyttä lapsen 
subjektiivisia tiloja kohtaan, tulkinnallista 
älykkyyttä, moraalista intuitiivisuutta, 
improvisaatiota päättäväisyyttä nuorten 
kanssa tekemisessä, intohimoa maailman 
mysteerien tuntemiseen ja oppimiseen, 
moraalista kykyä puolustaa 
uskomuksiaan, tietty ymmärrys
maailmasta, syvä aiheen 
asiantuntemusta ja ei vähiten 
peruselinvoima ja huumorintaju

Van Manen, 1991, p. 124



… and the ability to 
weave connections

Good teachers … are able to weave a 
complex web of connections among 
themselves, their subjects, and their 
students ... The connections made by 
good teachers are held not in their 
methods but in their hearts – meaning 
heart in its ancient sense, as the place 
where intellect and emotion and spirit 
and will converge in the human self. 
Palmer 2007, p.11

Hyvät opettajat ... pystyvät kutomaan monimutkaisen 
verkoston yhteyksiä itseensä, oppiaineidensa ja 
oppilaidensa välillä ... Hyvien opettajien luomat yhteydet 
eivät perustu heidän menetelmiensä vaan sydämiin – 
sydämeen sen muinaisessa merkityksessä, paikkana, jossa 
äly, tunne, henki ja tahto kohtaavat ihmisen itsessä.



Pedagogical tact and 
situational sensitivity: 
being present when 
observing & teaching

Pedagoginen tahdikkuus 
ja tilanneherkkyys 
havainnoinnissa ja 
opetuksessa

EYES – 
professional 

vision, 
pedagogical 

gaze

EARS – 
pedagogical 

listening

BODY –
pedagogical 
aesthetic – 

being awake 
to what is 
happening 
around you

van Manen, 2016



The educational pathway –
from home to school to the wider world

A halfway house

Biesta, 2022



… the world, natural and social, puts 
limits and limitations on what we

can desire from it and can do with it –
which is both the question of 

democracy
and the question of ecology. 

Biesta, 2022



The purpose of education? 

https://inouterasmus.wixsite.com/resources/home


Three domains of education Kolme koulutuksen aluetta

Biesta, 2022

Knowledge sharing -
the curriculum 

Inc. skills, values
Socialisation

- how to be part of 
(a) society

Subjectification
- how to encounter 
others, how to be a 

self

How? didactics, methodology

With who? 
pedagogy

With who? 
pedagogy



The curriculum –opetussuunnitelma - as a 
map for teachers

A map provides:
• Possible destinations
• Indicates how close or far different places are
• Indicates what a journey from one destination to 

another can involve
• Doesn’t tell you exactly how to go from one place or 

another, nor does it tell you how to travel with your 
particular companions

Westbury, I. (2012). Teaching as a reflective practice: What might Didaktik teach curriculum?. In Teaching as a reflective practice (pp. 15-39). Routledge.

Bildung-Didaktik:
• Curriclum as description
• Understanding the landscape
• Teachers’ professional task is to ’navigate’ a 

way forward with their students
• So that ultimately students can travel 

independently



• What wider or general context of sense or 
subject content represents and opens up; 

• Is this content already known to students –
in what way or in what way should they 
know about this content? 

• How is this topic significant for the child’s 
future? (Short term? Long term?) How are 
the contents structured; and, 

• What aspects make the contents particular 
interesting or accessible to students?

Westbury, I., Hopmann, S., & Riquarts, K. (Eds.). (2012). Teaching as a reflective practice:
The German Didaktik tradition. Routledge.

Five important questions when ’mapping’ 
teaching:

How do these 
contents ‘wake’ 

students up to the 
wider world? Expand 

the child’s existing 
world? (Biesta, 2022; 

2023). 



What is teaching?

• The word ‘teaching’ comes from the Old English word 
tæcan

• Tæcan means to show, point out, instruct,  warn and 
persuade 

• Tæcan is also related to another Old English word, 
tacen, which means ‘sign’ or ‘mark’ (think of the word 
token). 

• This suggests that teaching has something to do with 
using signs to show what one knows in a way that 
students can understand and get a sense of what they 
are going to learn

• Teaching is a practice based on knowledge and 
tradition, still developing and responding to the world 
today as well as working towards the world tomorrow

Carr, 1995; Biesta, 2023



The didaktik triangle

The pedagogical triangle



The art of teaching…

requires structure and direction, but too much 
structure and direction turns teaching into 
indoctrination. Teachers need the ability to 
make situation-specific judgements about 
how to act and what to act for, which requires 
artistry or craftsmanship. 

Opetus vaatii rakennetta ja suuntaa, 
mutta liiallinen rakenne ja suunta 
muuttaa opetuksen indoktrinaatioksi. 
Opettajat tarvitsevat kykyä tehdä 
tilannekohtaisia ​​arvioita siitä, miten ja 
minkä puolesta toimia, mikä vaatii 
taiteellisuutta tai käsityötaitoa.

Biesta, 2023; 253



The practice of teaching – from 
the curriculum to the classroom



What does the curriculum say for Finnish 
language & literature in grades 1 & 2?





Background information

• It is a morning lesson and half of the 
class have already been in school for a 
handicraft lesson.

• The rest of the class has arrived and 
the teacher has gone through the 
morning routine
• What’s the day
• What’s the date
• Who’s nameday is it

• This is a Finnish-speaking class but 
the teacher quite often uses English 
with the children

• A mother tongue lesson is starting…



Getting ready to read
The teacher pulls down the white screen and says to the pupils
T: I need your eyes there. Riina, can I have your textbook?
The teacher projects an illustration from Aapinen on the screen.
T: Can you tell me, what colours can you find?
P: Green
T: Where is green?
P: liikennevaloissa
T: Yes! The teacher points. What other colours?
P: Red
T: Where is red?
P:…
T. What do you think? Is this pink? Who thinks pink? Red? Ok, pinky red. What else? Jappe?
P. Blue
T. Where can you find blue?
P. Xxx
T. What else?
P. Xxx
T. Yes, the background. Is there something else?
…
T. Can you see some other colours or was that it?
T. Can you see something black? At this point the teacher directs the pupils’ attention to things that they have not pointed out.

At first glance what 
is happening here?



What is your interpretation of the teacher’s 
plan? Why did the teacher work this way?
• After the teacher and children have (bilingually) studied the 

double page together, the teacher instructs the children to get 
their Aapinen books and to find the right page.

• When everyone has the right place, the teacher tells the children 
to start reading.

• The children read in quiet voices. Some follow the text with their 
finger, everyone concentrating.

• While the children read, the teacher circulates around the 
classroom, watching, listening. As the children finish reading the 
teacher tells them what to do next.



Some suggestions

• The teacher and children trusted each other and responded to each other
• The teacher gave clear instructions and gave space for different answers
• The teacher worked with the suggestions of the children and then directed 

their attention further 
• The teacher and children worked with different languages, a picture and text
• One activity prepared the way for the next
• The children could participate from their own starting point and in different 

ways
• The teacher circulated and paid attention to what the children were doing
• The children were able to work as a whole group and as individuals



Looking deeper still

• The teacher and children trusted each other and responded to each other (an educational 
goal – to build trust & a responsive relationship)

• The teacher gave clear instructions and gave space for different answers (an educational 
goal – to communicate and include, to participate)

• The teacher worked with the suggestions of the children and then directed their attention 
further (an educational goal – to go beyond the children’s starting point)

• The teacher and children worked with different languages, a picture and text (a learning goal 
& language awareness – to work with different languages, to develop reading strategies)

• One activity prepared the way for the next (a learning goal & language awareness – to use 
different reading strategies)

• The children could participate from their own starting point and in different ways 
(differentiation)

• The teacher circulated and paid attention to what the children were doing (differentiation)
• The children were able to work as a whole group and as individuals (an educational goal – to 

be able to work together and independently)





Second example
Finnish-speaking 1st grade, Friday 12pm – final class of the week



JYU. Since 1863.
27



Question of the week





30





How is the teacher including the 
children in this activity?
- Clear focus & organisation (time, 

space, routines, materials)
- Using different modalities (words 

written & spoken, objects, actions) 
(language awareness)

- Involving everybody (differentiation)
- Using everyday language & 

introducing the language of 
mathematics (language awareness)

- Building confidence to have a guess 
& to check the result (learning goal)

- Using mathematics to make 
informed judgements (learning goal)

32

How many voted for 
blue?
1, 2, 3 

The total is 3.

How many more for 
gold than blue?

How many voted for 
gold? Let’s count …

1, 2, 3, 4, 5 
The total is 5.



What happened on the lesson and what made 
the lesson possible?
• What goals did the teacher have?

• How had the teacher prepared the way for this lesson, with these
children?

• What future possibilities come into view – for the children, for the 
teacher?



Planning teaching in OA1



A blue and white cover with white text

AI-generated content may be incorrect.

https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_perusteet_2014.pdf
















Planning teaching

• Have a clear idea of the direction: goals & evaluation huom. 
opetussuunnitelma

• Consider who you are working with – where are they coming from? 
What resources and experiences do they have? When will the 
lesson take place? huom. observations to date

• Think about how to work with these students – how to gain and 
direct their attention and energy huom. oppimiskäsitteet KTKP010 

• Have the materials ready and practice how to explain                the 
the plan to children ☺



The value of having a plan

• A resource to ’reflect forward’ – anticipatory reflection

• A resource for thinking in the moment of teaching – 
contemporaneous reflection

• A resource to ’reflect back’ – retrospective reflection 

Van Manen, 2008; 2016



References

• Biesta, G. (2022). World-centred education: A view for the present. Routledge.
• Biesta, G. (2023). Outline of a theory of teaching: What teaching is, what it is for, how 

it works, and why it requires artistry. In Theorizing teaching: Current status and open 
issues (pp. 253-280). Cham: Springer International Publishing.

• Palmer, P. J. (2007). The courage to teach guide for reflection and renewal. John Wiley 
& Sons.

• Rinaldi, C. (2011). The pedagogy of listening: The listening perspective. The hundred 
languages of children: The Reggio Emilia experience in transformation, 233.

• Van Manen, M. (1991). The tact of teaching: The meaning of pedagogical 
thoughtfulness. SUNY Press.

• Van Manen, M. (2008). Pedagogical sensitivity and teachers practical knowing-in-
action. Peking University Education Review, 1(1), 1-23.

• Westbury, I., Hopmann, S., & Riquarts, K. (Eds.). (2012). Teaching as a reflective 
practice: The German Didaktik tradition. Routledge.


	Slide 1: Planning teaching
	Slide 2: Situating this lecture
	Slide 3: Overview
	Slide 4: What does it mean to be a teacher? 
	Slide 5: Being a teacher…
	Slide 6: … and the ability to weave connections
	Slide 7: Pedagogical tact and situational sensitivity: being present when observing & teaching  Pedagoginen tahdikkuus ja tilanneherkkyys havainnoinnissa ja opetuksessa
	Slide 8: The educational pathway –  from home to school to the wider world
	Slide 9
	Slide 10: The purpose of education? 
	Slide 11: Three domains of education Kolme koulutuksen aluetta
	Slide 12: The curriculum –opetussuunnitelma - as a map for teachers
	Slide 13: Five important questions when ’mapping’ teaching:
	Slide 14: What is teaching?
	Slide 15: The didaktik triangle
	Slide 16: The art of teaching…
	Slide 17: The practice of teaching – from the curriculum to the classroom
	Slide 18: What does the curriculum say for Finnish language & literature in grades 1 & 2?
	Slide 19
	Slide 20: Background information
	Slide 21: Getting ready to read
	Slide 22: What is your interpretation of the teacher’s plan? Why did the teacher work this way?
	Slide 23: Some suggestions
	Slide 24: Looking deeper still
	Slide 25
	Slide 26: Second example 
	Slide 27
	Slide 28: Question of the week
	Slide 29
	Slide 30
	Slide 31
	Slide 32
	Slide 33: What happened on the lesson and what made the lesson possible?
	Slide 34: Planning teaching in OA1
	Slide 35
	Slide 36
	Slide 37
	Slide 38
	Slide 39
	Slide 40
	Slide 41
	Slide 42
	Slide 43: Planning teaching
	Slide 44: The value of having a plan
	Slide 45: References

