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Shared Interests
1.Introduction:

Briefly introduce yourself to your workshop
team (name, workplace, and where you are
from) and share what currently interests you in
career guidance and/or supervision

2. Shared Interests:

Each group has 5 minutes to identify three
shared interests or experiences in career
guidance and/or supervision

3. Presentation:

Each group shares one of their shared interests
or experiences with the entire room.



* 2009 Intervention project
Master programme in
Career Guidance at
Aarhus University, DK
Articles 2012, 2013

a model

e 2016 Research project at
DPU, Aarhus University
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http://edu.au.dk/fileadmin/edu/Forskning/Ebog_-_Kollektiv_akademisk_vejledning.pdf
https://unipress.dk/udgivelser/k/kollektiv-akademisk-vejledning/

* is not the same as group guidance!
* Students work on different projects and are supervised jointly

* Integrates and creates a dynamic interplay between different

perspectives
* Promotes synergy between oral and written argumentation.

* Builds key academic skills, like focusing, arguing, and feedback,
through group dialogues. Group diversity drives critical analysis of

theoretical perspectives, enhancing both analytical and reflective skills

It is the tension between diverging voices that creates the potential for

new understandings. (Dysthe, Samara & Westheim, 2006, s. 314)



Results from Denmark

Motivation, writing enthusiasm, and critical
reflexivity

Quality in supervision — visibility and clarity =
Who is responsible for what / involving
students in the process

Community and inclusivity as part of academic
formation

Fewer lonely and stressed students

Generic work-oriented skills



Theoretical perspectives

* Socio culturel learning theory (Lave og
Wenger 1991)

 Dialogical theory (Bakhtin 1981), (Igland &
Dyste 2003)

e Scaffolding, Zonen of proximal development
(Vygotsky, 1978))




e Collective academic supervision

To qualify university

supervision —
didacticisation

To create a positive social
environment

To create an inclusive
university



The CAS project at USN 2022-2025

Collaboration:

The research group in Career Guidance and the Career Guidance
subject area team, the research group in Social Science Didactics
and the Social Science subject area team, the research group on
Supervision in Professions and Education, together with
Master's students in Career Guidance and Master's students in
teacher education/social sciences.

The CAS Project aims to try out and evaluate an innovative
collective supervision practice within two master's programmes:
the Master's in Career Guidance and the Master's in Teachers
Education / Social Sciences.

Object: Our objective is that collective academic supervision will
lead to a more inclusive learning environment, increased
student independence, and enhanced confidence in their
written and oral academic competencies.

Budget 9.600.000 NOK. Funded by the Directorate for Higher
Education Norway, program for student active learning: 4.999
896 NOK from 2022 to 2025, including a ph.d. scholarship

e Partner: Aarhus University, Denmark



Modifikation in policy
documents

§

Integration of CAS
activities in
semesterplans and
curriculum

CAS Konferences

tale om kollektiv akaden
reiledning (KAV) for
mastergradsstudenter ved
Universitetet | Sorost-Norge

semaster 7. semester
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 » Kollektiv Akademisk Veiledning

CAS-workshop
students
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Dilemmas in CAS

Dilemma 1: Enhancing the quality of feedback
Dilemma 2: Unconscious biases

Dilemma 3: When supervision turns into

teaching
Dilemma 4: Structure versus flexibility

Dilemma 5: Balancing belonging and time

constraints




Dilemma Workshop

1. Read a dilemma out loud

2. Reflect, discuss and note

TinzMEman
K dony.

3. Repeat
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